
Working Memory and Speech Recognition Performance in Noise: Implications
for Classroom Accommodations
Jessica R. Sullivan*, Christina Carrano and Homira Osman

Department of Speech and Hearing Sciences, University of Washington, Seattle, Washington, USA
*Corresponding author: Sullivan JR, Department of Speech and Hearing Sciences, 1417 42nd St. NE, University of Washington, Seattle, WA 98105, USA, Tel:
+1206-543-2100; E-mail: sulli10@uw.edu

Rec date: Feb 25, 2015, Acc date: May 15, 2015, Pub date: May 22, 2015

Copyright: © 2015 Sullivan JR, et al. This is an open-access article distributed under the terms of the Creative Commons Attribution License, which permits unrestricted
use, distribution, and reproduction in any medium, provided the original author and source are credited.

Abstract

Purpose: The aim of this study was to compare children’s performance on speech recognition and working
memory tasks with two noise source configurations: back and side.

Method: Children with normal hearing between the ages of 8-10 years of age participated in this study. Working
memory and speech recognition in noise were administered in a counterbalanced manner across listening
conditions.

Results: Speech recognition performance in noise was significantly poorer when presented at 180 than from 90
degrees azimuth. There was no effect of noise source configuration on working memory performance. However,
working memory performance in noise, regardless of position, were significantly poorer compared to quiet. No
relationship was present between auditory working memory in noise and speech recognition in noise, when noise
was presented at 90° azimuth.

Conclusion: Children use perceptual cues and cognitive resources based on the difficulty of the task and
audibility of the signal, Cognitive resources are largely called upon when listening conditions are more adverse and
tasks become complex.

Keywords: Working memory; Speech recognition in noise;
Children; Cognition

Introduction
Elevated noise levels can be detrimental to the learning and

academic performance of children with typical development [1], with
sensory impairments [2], and those with learning difficulties [3].
Children experience trouble decoding and processing auditory
information in noise because of their need for a higher sound pressure
level (SPL) [4], higher audibility index [5,6], lower reverberation times
[7,8] and favorable signal-to-noise ratios (SNR) when compared to
adults [9,10]. Unfortunately, children spend a majority of their time in
listening environments, such as at school, where interference from
external (i.e., automobile traffic) and internal (i.e., individuals talking,
movement of tables and chairs) noise sources is consistently present
[11]. The combinations of these noise types make classroom
environments acoustically challenging for children.

Effect of Noise on Classroom-Relevant Auditory Tasks
Adverse listening conditions result in poorer speech recognition in

children compared to adults (e.g., [12,13]. Despite the American
National Standards Institute [14] recommended SNR of at least +15
dB for U.S. classrooms, studies indicate that classroom noise levels
actually range from +5 to -7 dB SNR [8] providing children with less
than ideal learning environments. Studies indicate that these adverse
conditions are known to support word identification scores of no
greater than 60% correct for children [8,15]. A study by Sato and

Bradley [4] examined the speech recognition in noise performance of
children ages 6, 8 and 11 years old at school in their own classrooms.
In each classroom, rather than altering the level of the noise, the
speech playback level was changed relative to the existing natural
ambient noise, to vary the signal to noise ratio experienced by the
children. For 80% of the children in each age group to exhibit near-
ideal speech recognition performance, which was defined as scores of
95% or higher, the signal to noise ratios of +20, +18, and +15 dB would
be required for the 6 year olds, the 8 year olds, and the 11 year olds,
respectively. These findings demonstrate a developmental effect:
young children are less able to identify speech in the presence of noise,
especially if the noise is competing speech [16] and adult-like
performance is not achieved until adolescence. However, children are
not identifying isolated single words in classrooms, but are instead
being asked to integrate, analyze, and comprehend new complex
information. To do this, children are required to use sensory processes
that extract the acoustic-phonetic information from the speech signal
while simultaneously drawing upon cognitive processes that efficiently
map this information onto memory representations [17]. It is well
established that working memory is a cognitive process that plays a
role in speech recognition and can be negatively affected by external
distractors such as noise (e.g., [18]).

Effects of Noise on Auditory Working Memory
Working memory is a cognitive process that is conceptualized as a

limited capacity system, which temporarily maintains and stores
information, while also supporting human thought process by
providing an interface between perception, long-term memory, and
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action [19,20]. One component of this model is auditory working
memory, which is defined as a temporary system under attentional
control that stores and processes sound based material, and is
positively correlated with an individual’s speech perception in noise
[21,22]. A study done by Osman and Sullivan [18] evaluated children’s
auditory working memory through measures of forward digit recall,
backward digit recall, and listening recall in the presence of four-talker
babble. Results showed that auditory working memory performance
was systematically reduced at 0 dB SNR and -5 dB SNR in a group of
8-10 year old children with normal hearing. While the effect of
unfavorable SNRs has been studied for working memory and speech in
noise (SIN), it is unknown how the effect of noise changes as spatial
location or noise source configuration changes. Because children are
unable to anticipate, understand, and cope with degraded listening
environments as well as adults, it is important to understand the
specific effects of noise on tasks relevant for classroom learning.

Effect of Noise on Classroom-Relevant Cognitive Tasks
The degree of challenge a child experiences in noise is ruled by the

complexity of the listening condition (e.g., SNR, type of noise) and the
task requirements (e.g., word identification, comprehension of a
passage) [9,23]. As listening becomes more challenging, sensory
processes become less effective and top-down processing or cognitive
resources are more necessary. Adults are able to utilize their working
memory, linguistic structure, contextual cues, and prior knowledge to
support listening in noise, compared to children who do not have as
much experience to help provide support. Klatte, Lachmann, and Meis
[23] studied the effects of classroom noise, background speech, and
reverberation on speech recognition and auditory comprehension
tasks in a group of school-aged children and adults. Adults were
unaffected by noise and background speech on both speech perception
and auditory comprehension tasks. Whereas in children, background
speech had a substantial effect on children’s auditory comprehension,
but a small effect on their speech perception when compared to
classroom noise. This suggests that background noise interferes with
higher-order cognitive processes required for children’s
comprehension compared to simple speech recognition. Noise
reduced children’s auditory comprehension by disrupting the
temporary representation of the incoming speech in working memory
[23]. This is consistent with Valente and colleagues’ [24] findings:
increasing levels of background noise and reverberation negatively
affected performance in comprehension tasks compared to minimal
effects of noise in measures of sentence-recognition for 8-12 year old
children. Together, these results suggest that as complexity of task
increases, there is a greater need for explicit engagement of top-down
processes.

Spatial Release from Masking in Children
Children’s performance on peripheral auditory tasks, such as speech

recognition in noise, improves with use of spatial separation,
frequency separation, asynchronous temporal onset and modulation
cues for separation of target signal and noise [25]. Studies have
demonstrated that both adults and children demonstrate improved
speech intelligibility when target speech and competing speech are
spatially separate [26-29]. Looking specifically at children, Litovsky
[30] assessed 4.5 and 7 year old children’s spondaic word identification
in noise. The location of noise varied between the front speaker (0°
azimuth) and the side speaker (90° azimuth).

Children had a spatial advantage: they had better identification
scores when noise was from the side compared to the front speaker.
Improved performance in the side condition was attributed to the
differential SNRs at the two ears [31]. This spatial advantage has been
documented in children as young as 3 years old [31]. This suggests
that in a complex acoustic listening environment, such as a noisy
classroom, they might find it easier to attain information if the source
of interest is spatially segregated from noise sources [30]. Spatial
release from masking extends to other tasks such as sentence
recognition in noise (i.e., Hearing in Noise Test (HINT) [32]). While
perceptual-sensory cues lead to improvements in speech-in-noise
performance, it is unknown whether these cues alone are adequate for
higher-level cognitive tasks.

To date, there is limited information on the effect of noise and its
location on the relationship between auditory working memory and
speech recognition in the pediatric population. While Osman and
Sullivan [18] found that auditory working performance in children
with normal hearing decreased substantially as SNR became
unfavorable, the exact relationship between working memory in noise
and speech recognition in noise and the effects of noise source
configurations on that relationship were not examined. It is proposed
that background noise places an explicit demand for cognitive
resources, leaving fewer resources for storage and retrieval [33].
Children spend a majority of their time in school environments that
are acoustically complex, with multiple sources varying in location,
amplitude, and time. Given that children spend a majority of their day
in such multi-acoustic source environments where listening involves
both sensory and cognitive processes, the purpose of this study was to
examine the effects of background noise configuration on both
auditory and cognitive-focused tasks relevant for classroom learning.
With this knowledge, we as clinicians and educators can develop
strategies to help ease the challenges that children experience in
educational and real life settings. We hypothesize that noise from the
back speaker configuration will affect performance on working
memory and speech recognition performance to a greater extent than
from the side, given the availability and benefit of sensory-spatial cues.

Methods

Participants
Ten children with normal hearing between the ages of 8 to 10 years

(mean age 9 years and 3 months, SD 78 months) participated in this
study. Hearing status was verified using a screening audiometer at 20
dB HL at frequencies including 500 Hz, 1000 Hz, 2000 Hz, and 4000
Hz. According to parent report, all participants had normal speech
language development and were not enrolled in any special education
services. The participants were monolingual English-speakers with no
reported history of neurological or cognitive disorders/difficulties. The
University of Washington Communication Studies Participant Pool
was used to recruit participants. Prior to the beginning of the study,
each participant and their parent received a verbal description of the
tasks to be performed. Appropriate consent and assent were obtained
from each participant in accordance with the policies of the University
of Washington Institutional Review Board.

Procedure
The entire test protocol was administered to each participant in a

single one-hour test session. All testing was completed in a double-
walled sound booth and the child was seated 1.5 meters from the front
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speaker, 1.5 meters from the side speaker, and 1.5 meters from the
back speaker. For both speech recognition and working memory
measures, the noise was held constant at 65 dBA as measured at the
location of the participant’s head through the use of a Sound Quest
Pro sound level meter. Participants were given practice trials prior to
the onset of each task in order to ensure that the children understood
the directions of the task. All of the tasks and conditions were
completely counterbalanced, to account for possible carryover effects
and to ensure that each participant completed each task in each
condition.

Speech recognition in noise
Speech recognition in noise was assessed using the automated

version Hearing in Noise Test (HINT) [34], The speech stimulus for
the HINT are sentences adapted from Bamford-Kowal-Bench (BKB)
[35] and recorded English-speaking male. Given the adaptive nature of
this task, the level for each sentence varied based on the response of
the participant. The noise, a speech-shaped masker that matched the
average long-term spectrum of sentences, remained constant at a 65
dBA throughout the entirety of the test. The competing noise was
presented from the side (90°) speaker and back speaker (180°). Key
words were scored for 20 sentences to determine the child’s SNR-50,
the SNR for which they accurately repeated the sentences 50% the
time.

Auditory working memory
The backward digit recall subset from the Working Memory Test

Battery for Children [36] was administered to the child in three
listening conditions: quiet, noise-side (90°), and noise-back (180°).
This subtest was selected as it involves both processing and storage
aspects, which is important for measuring auditory working memory
accurately. To ensure consistency across tasks, the noise from the
HINT (same speech-shaped noise) was also used. The speech stimulus
was presented monitored-live voice by an English-speaking female: the
level was held constant at 65 dBA from the front speaker.

Participants were given a set of digits, ranging from two to six, and
were asked to recall the sequence of numbers in reverse order. For
example, the sequence 6-2-1 was corrected recalled as 1-2-6. The task
was administered in a span procedure: the length of the sequence
would increase by one for every four correct trials. When the child
committed two errors in a set of six trials, the testing stopped and their
score was calculated based on total correct trials across spans (sets). A
second examiner verified the examiner’s judgments.

Results
Statistical analyses were performed using SPSS software, Version 19.

The means and standard deviations for the sample of children are
shown in Table 1. A repeated-measures analysis of variance (ANOVA)
revealed a statistically significant effect of noise source configuration
on working memory performance, F (2,18)=12.56, p<0.001, partial
ω2=0.583. This effect size is large according to Cohen’s (1988)
standards, indicating that 58% of the variation in performance was
accounted for by differences in noise-source configuration. Pairwise
comparisons using Bonferroni adjustment revealed significant
differences in performance in quiet compared to the noise-back
(p=0.010) and noise-side conditions (p=0.06), but no significant
difference between the two noise position conditions (p=0.893).

Another repeated-measures ANOVA determined a statistically
significant effect of noise source configuration on speech recognition
HINT performance, F (1,9)=111.01, p<0.001, partial ω2=0.925.
Pairwise comparisons using Bonferroni adjustment revealed
significant differences in HINT performance in noise-back and noise-
side conditions (p<0.0001). Children performed significantly better in
the noise-side condition than in the noise-back condition. The mean
score for speech recognition with noise coming from 90° azimuth was
-1.84 dB SNR, as compared to an average score of 3.17 dB SNR with
noise coming from 180° azimuth.

Experimental
Conditions

M (SD)

HINT

HINT Noise Back 3.14 (3.21)

HINT Noise Side -1.84 (4.06)

Working Memory

WM Noise Quiet 14.7 (1.16)

WM Noise Back 11.3 (2.45)

WM Noise Side 12.00 (3.27)

Table 1: Means and standard deviations for each experimental
condition.

To examine the relationship between speech recognition and
auditory working memory in noise, Pearson correlations (two-tailed)
at the significance level of 0.01 were calculated. No significant
relationships were present between auditory working memory in any
noise condition and speech recognition in any noise condition, which
perhaps suggests differing underlying processes (Figures 1 and 2).

Figure 1: Mean working memory in noise scores at with noise at 90
degrees azimuth and 180 degrees azimuth. Error bars represent
standard error.
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Figure 2: Mean speech recognition in noise scores with noise at 90
degrees azimuth and 180 degrees azimuth. Error bars represent
standard error.

Analysis of Errors
An error analysis of the backward digit recall task in noise was

performed for each noise source location. Because there were no
significant differences in errors for each spatial location, errors were
collapsed across spans. Figure 3 illustrates the proportion of errors
made across spans. The average span for children in this study was
four, which had the highest proportion of errors. There were two
categories of errors: item and order. Item errors occurred when digits
not included in the target stimuli were recalled. While order errors
were when the digits included in the target stimuli were recalled but in
the incorrect order. Of all errors made in noise, the majority of errors
were identified as order errors; this indicates that the errors children
make in noise are due to increased processing demands and not a
result of perceptual masking.

Figure 3: Frequency of item and order errors across digit span
length in noise for both 90 degrees azimuth and 180 degrees
azimuth.

Discussion
The purpose of this study was to compare the effect of spatial

location on children’s speech recognition and working memory
performance in noise. Children were assessed on an auditory task

(speech recognition) and a cognitive task (working memory) relevant
for classroom learning. For both tasks, target speech was presented
from the front speaker while speech-shaped noise was presented from
the right side speaker at 90 and back speaker at 180 degrees azimuth.
The working memory task (backward digit recall) was also
administered in quiet to allow for comparison in the noise conditions.
The relationship between speech recognition and working memory in
each noise condition were examined. We had hypothesized that
children’s working memory and speech recognition performance
would be most affected when noise was from the back, compared to
the side. Our hypothesis was only partially supported: speech
recognition performance was better in the side condition, but working
memory performance was not improved by the access of spatial cues.
The speech recognition results suggest that children’s ability to take
advantage of spatial cues increases when the processing demands are
reduced, as was the case with the speech-in-noise task. It is widely
accepted that listeners have better localization acuity when speech is
presented from the front and noise presented from either side.
Researchers suggest a potential explanation for these findings could be
that spatial cues from the side are perceptually more accessible for
listeners compared when noise is from behind [37]. This indicates that
when recalling auditory information in noise cues aid audibility and
provides an advantage when processing demands are low.

At this stage, we can only speculate that working memory play a
greater role when tasks become more complex and listening
environments become adverse. Working memory has been described
as a capacity limited system that involves the temporary storage and
processing of information [19]. Further examination of the types and
frequency of errors made during the working memory task (backward
digit recall) in noise demonstrated an increase as a child approached
the limits of his or her capacity. The greatest proportion of order
errors occurred in the fourth span, which was the limit for most
children; this is consistent with pervious findings [38]. The increased
proportion of order errors across span suggests capacity limits were
exceeded because of the simultaneous processing demands of recalling
digits in reverse order in the presences of noise [39-41]. Taken
together, these results suggest that children may still struggle with
complex listening task in acoustically adverse situations (i.e. following
directions in a classroom).

Previous studies have found a positive association between working
memory and speech recognition for adults in adverse listening
conditions [41,42]. To date a limited number of studies have
investigated the cognitive abilities in relation spatial location (e.g.
[37,43,44]. The present study suggests that in listening conditions
when perceptual cues to aid audibility are limited and external factors
increase in processing demand, working memory resources are called
upon more. However, in the condition with noise when spatial cues
are available there is a not as much of an increase in processing
demands the role of working memory is implicit. The current study
was consistent with similar studies in the adult literature that found a
strong relationship between speech recognition and working memory
with a front-back spatial orientation ([37,43,44]. Neher and colleagues
[37] suggested that that when spatial cues are available due to a
separation of target and masker (e.g. noise from the side and speech
from the front) acoustic and perceptual cues are more available and
the need for cognitive resource is reduced. When working memory
was assessed with noise from the back and the side (right) the children
did not demonstrate any advantage of spatial cues. Findings suggest
that the increased processing demand added by having to reverse the
numbers prevented any benefit from the spatial cues. However, the
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advantage of spatial separation was demonstrated on the speech
recognition task.

Limitations
The primary limitation of this study is its small sample size.

Including children between the ages of 7-12 could have expanded the
sample size and generalizability of this study. Another possible
improvement to this study could have been including other noise types
(i.e., competing talkers, fan/air condition noise) and spatial
configurations (i.e., noise from the top, noise from the front speaker,
noise from 45° azimuth, roving between speakers) to simulate a real
classroom environment. This study limited the noise source
conditions to the back and side speakers because they are two most
common sources of student-generated noise in the classroom (e.g.,
during group discussion) and to obtain a preliminary understanding
of noise source on auditory and cognitive tasks. In the future, a
systematic investigation of noise source should take place to carefully
understand and tease apart the spatial advantage that may be provided
with certain noise source configurations. Likewise, future studies
might include tasks of greater complexity for this age group (e.g.,
letter-number sequencing working memory task, AZ-Bio speech
recognition task, auditory comprehension). As with any pediatric
behavioral study, it is important to note that attention may have
contributed to the scores produced by children, but the within-
subjects study design was helpful in minimizing the effect of
inattention or fatigue on our findings as each child was compared with
itself across conditions.

Implications
While the present study is laboratory-based, it provides a first look

at the possible effects of noise on working memory when audibility is
compromised in the classroom. In situations when the processing
demands are increased and audibility is reduced children with typical
development are negatively affect by noise. Presently, our clinical
assessments have focused on a child’s ability to identify pure or FM
warble tones, single words, and short sentences, all simple auditory-
focused tasks. Assessments of working memory are currently not
included in clinical protocols but could provide educational
audiologists and teachers with useful information about the skills
involved when listening in challenging environments that children
face, especially those with hearing loss. Accommodations can be made
to reduce external factors that increase processing demands for all
children especially those with hearing loss and language impairments.
For example, reducing the noise levels in the classroom by installing
acoustic tiles and carpeting can aid in improving the overall signal to
noise ratio and reverberation. In addition, the use of personal or group
FM systems can also be a great benefit for improving audibility and
reducing the cognitive processing demands brought about by noise
during direct instruction in the classroom.

Conclusion
Differences in children’s performance on speech recognition and

working memory tasks highlight the effect of noise source location.
Children did not demonstrate an advantage of spatial separation of
target and masker on the working memory task compared to the
speech recognition task. The results of this study substantiate previous
findings that children can benefit from spatial cues when performing
simple auditory-based speech recognition or discrimination in noise

tasks. Spatial cues aid in audibility and thereby reduce the processing
demand for a simple auditory task, which in turn limits the negative
effect of noise. For a complex task, which involves processing and
storage aspects, spatial cues do not provide sufficient improvement in
noise. Thus, the data in this study indicate that tasks requiring more
cognitive processing are negatively affected by noise and its location.
This implies that future studies should investigate the effect of noise
on auditory tasks similar to daily classroom activities to obtain a true
assessment of how children perform in the real-world.

Acknowledgments
We are grateful to the University of Washington Pediatric Aural

Habilitation Lab, the P30 Grant for participant recruitment. Funding
from the University of Washington Royalty Research Fund A73769
was provided to Jessica Sullivan.

References
1. Shield BM, Dockrell JE (2008) The effects of environmental and

classroom noise on the academic attainments of primary school children.
Journal of the Acoustical Society of America 123: 133-144.

2. Nelson P, Soli S (2000) Acoustical barriers to learning: Children at risk in
every classroom. Language, Speech, and Hearing Services in Schools 31:
356-361.

3. Bradlow A, Kraus N, Hayes E (2003) Speaking clearly for children with
learning disabilities: Sentence perception in noise. Journal of Speech,
Language, and Hearing Research 46: 80-97.

4. Bradley JS, Sato H (2008). The intelligibility of speech in elementary
school classrooms. Journal of Acoustical Society of America. 123(4):
2078-2086.

5. Stelmachowicz PG (2000) The relation between stimulus context, speech
audibility, and perception for normal-hearing and hearing-impaired
children. Journal of Speech and Hearing Research 43: 902-914.

6. Scollie S (2008) Children’s speech recognition scores: the speech
intelligibility index and proficiency factors for age and hearing level. Ear
and Hearing 29: 543-556.

7. Neuman & Hochberg, 1983.
8. Crandell CC, Smaldino J (2000) Classroom acoustics for children with

normal hearing and hearing impairment. Language, speech, and hearing
services in schools 31: 362-370.

9. Hall JW III, Grose JH, Buss E, Dev MB (2002) Spondee recognition in a
two-talker masker and a speech-shaped noise masker in adults and
children. Ear Hear 23: 159-165.

10. McCreery R, Ito R, Spratford M, Lewis D, Hoover B, et al. (2010)
Performance-intensity functions for normal-hearing adults and children
using computer-aided speech perception assessment. Ear and Hearing 31:
95-101.

11. Barker B, Newman R (2004) Listen to your mother! The role of talker
familiarity in infant streaming. Cognition 94: B45-B53.

12. Neuman AC (2010) Combined effects of noise and reverberation on
speech recognition performance of normal hearing children and adults.
Ear and Hearing 31: 336-344.

13. Nozza RJ, Rossman RNF, Bond LC (1991) Infant-adult differences in
unmasked thresholds for the discrimination of consonant-vowel syllable
pairs. Audiology 30: 102-112.

14. American National Standards Institute (2002) S12.60-2002, Acoustical
performance criteria, design requirements, and guidelines for schools.
Melville.

15. Nittrouer S, Boothroyd A (1990) Context effects in phonemes and word
recognition by young children and older adults. J Acoust Soc Am 87:
2705-2715.

Citation: Sullivan JR, Carrano C, Osman H (2015) Working Memory and Speech Recognition Performance in Noise: Implications for Classroom
Accommodations. Commun Disord Deaf Stud Hearing Aids 3: 136. doi:10.4172/2375-4427.1000136

Page 5 of 6

Commun Disord Deaf Stud Hearing Aids
ISSN:2375-4427 JCDSHA, an open access journal

Volume 3 • Issue 3 • 1000136

http://www.ncbi.nlm.nih.gov/pubmed/18177145
http://www.ncbi.nlm.nih.gov/pubmed/18177145
http://www.ncbi.nlm.nih.gov/pubmed/18177145
http://lshss.pubs.asha.org/article.aspx?articleid=1780235
http://lshss.pubs.asha.org/article.aspx?articleid=1780235
http://lshss.pubs.asha.org/article.aspx?articleid=1780235
http://www.ncbi.nlm.nih.gov/pubmed/12647890
http://www.ncbi.nlm.nih.gov/pubmed/12647890
http://www.ncbi.nlm.nih.gov/pubmed/12647890
http://www.ncbi.nlm.nih.gov/pubmed/18397015
http://www.ncbi.nlm.nih.gov/pubmed/18397015
http://www.ncbi.nlm.nih.gov/pubmed/18397015
http://www.ncbi.nlm.nih.gov/pubmed/18469717
http://www.ncbi.nlm.nih.gov/pubmed/18469717
http://www.ncbi.nlm.nih.gov/pubmed/18469717
http://lshss.pubs.asha.org/article.aspx?articleid=1780236
http://lshss.pubs.asha.org/article.aspx?articleid=1780236
http://lshss.pubs.asha.org/article.aspx?articleid=1780236
http://www.ncbi.nlm.nih.gov/pubmed/11951851
http://www.ncbi.nlm.nih.gov/pubmed/11951851
http://www.ncbi.nlm.nih.gov/pubmed/11951851
http://www.ncbi.nlm.nih.gov/pubmed/19773658
http://www.ncbi.nlm.nih.gov/pubmed/19773658
http://www.ncbi.nlm.nih.gov/pubmed/19773658
http://www.ncbi.nlm.nih.gov/pubmed/19773658
http://www.ncbi.nlm.nih.gov/pubmed/15582622
http://www.ncbi.nlm.nih.gov/pubmed/15582622
http://www.ncbi.nlm.nih.gov/pubmed/20215967
http://www.ncbi.nlm.nih.gov/pubmed/20215967
http://www.ncbi.nlm.nih.gov/pubmed/20215967
http://www.ncbi.nlm.nih.gov/pubmed/1877897
http://www.ncbi.nlm.nih.gov/pubmed/1877897
http://www.ncbi.nlm.nih.gov/pubmed/1877897
http://www.soundivide.com/uploads/content_file/asa_acoustic_requirements_for_schools-50.pdf
http://www.soundivide.com/uploads/content_file/asa_acoustic_requirements_for_schools-50.pdf
http://www.soundivide.com/uploads/content_file/asa_acoustic_requirements_for_schools-50.pdf
http://www.ncbi.nlm.nih.gov/pubmed/2373804
http://www.ncbi.nlm.nih.gov/pubmed/2373804
http://www.ncbi.nlm.nih.gov/pubmed/2373804


16. Wightman F, Kistler D. Informational masking of speech in children:
effects of ipsilateral and contralateral distractors. J Acoust Soc Am 118:
3164-3176.

17. McQueen JM, Cutler A (2010) Cognitive processes in speech perception.
In: Hardcastle WJ, Laver J, Gibbon FE (eds) The handbook of phonetic
sciences (2ndedn), Oxford: Blackwell, pp. 489-520.

18. Osman H, Sullivan J (2014) Children’s auditory working memory
performance in degraded listening conditions. Journal Speech Language
Hearing Research 57: 1503-1511.

19. Baddeley AD (2000) The episodic buffer: a new component of working
memory? Trends in Cognitive Sciences 4: 417-423.

20. Baddeley AD (2003) Working memory and language: An overview.
Journal of Communication Disorders 36: 189-208.

21. Baddeley A (2007) Working memory, thought, and action. Oxford:
Oxford University Press.

22. Kraus N (2012) Cognitive factors shape brain networks for auditory
skills: spotlight on auditory working memory. Annals of the New York
Academy of Sciences 1252: 100-107.

23. Klatte M, Lachmann T, Meis M (2010) Effects of noise and reverberation
on speech perception and listening comprehension of children and adults
in a classroom-like setting. Noise and Health 12: 270-282.

24. Valente DL, Plevinsky HM, Franco JM, Heinrichs- Graham EC, Lewis
DE (2012) Experimental investigation of the effects of the acoustical
conditions in a simulated classroom on speech recognition and learning
in children. Journal of the Acoustical Society of America 131: 232.

25. Bregman AS (1990) Auditory scene analysis: the perceptual organization
of sound., MA, MIT Press, Cambridge.

26. Bronkhorst A (2000) The cocktail party phenomenon: a review of
research on speech intelligibility in multiple-talker conditions. Acoustica
86: 117-128.

27. Noble W, Perrett S (2002) Hearing speech against spatially separate
competing speech vs. competing noise. Percept. Psychophys 64:
1325-1336.

28. Akeroyd M (2006) The psychoacoustics of binaural hearing. Int. J. Audiol
45: S25-S33.

29. Ching TYC, van Wanrooy E, Dillon H, Carter L (2011) Spatial release
from masking in normal-hearing children and children who use hearing
aids. J Acoust Soc Am 129: 368-375.

30. Litovsky R (2005) Speech intelligibility and spatial release from masking
in young children. J Acoust Soc Am 117: 3091-3099.

31. Garadat SN, Litovsky RY (2007) Speech intelligibility in free field: spatial
unmasking in preschool children. Journal of the Acoustical Society of
America 121: 1047-1055.

32. Hornsby BWY, Ricketts TA (2007) Effects of noise source configuration
on directional benefit using symmetric and asymmetric directional
hearing aid fittings. Ear and Hearing 28: 177-186.

33. Pichora-Fuller (1995) How young and old adults listen to and remember
speech in noise. Journal of Acoustical Society of America 97: 593-608.

34. Nilsson M, Soli S, Sullivan J (1994) Development of the hearing in noise
test for the measurement of speech reception thresholds in quiet and
noise. J. Acoust Soc Am 114: 3127-3137.

35. Bench J, Bamford J (eds) (1979) Speech-hearing tests and the spoken
language of hearing-impaired children, London.

36. Pickering SJ, Gathercole SE (2001) Working memory test battery for
children. Psychological Corporation Europe, London.

37. Neher T (2009) Benefit from spatial separation of multiple talkers in
bilateral hearing-aid users: Effects of hearing loss, age, and cognition.
International Journal of Audiology 48: 758-774.

38. Burkholder R, Pisoni DB (2004) Digit span recall error analysis in
pediatric cochlear implant users. Cochlear implants. International
Congress Series 1273: 312-315.

39. Rabbitt PMA (1968) Channel-capacity, intelligibility and immediate
memory. Quarterly Journal of Experimental Psychology 20: 241-248.

40. Pichora-Fuller MK, Arlinger S, Lunner T, Lyxell B (2009) The emergence
of cognitive hearing science. Scandinavian Journal of Psychology 50:
371-384.

41. Rönnberg J, Rudner M, Lunner T, Zekveld AA (2010) When cognition
kicks in: Working memory and speech understanding in noise. Noise
Health 12: 263-269.

42. Daneman M, Carpenter PA (1980) Individual-differences in working
memory and reading. J Verb Learn Verb Behav 19: 450-466.

43. Glyde H, Cameron S, Dillon H, Hickson L, Seeto M (2013) The effects of
hearing impairment and aging on spatial processing. Ear Hear 34: 15-28.

44. Zekveld A, Rudner M, Kramer S, Lyzenga J, Ronnberg J (2014) Cognitive
processing load during listening is reduced more by decreasing voice
similarity than by increasing spatial separation between target and
masker speech. Frontiers in Neuroscience.

 

Citation: Sullivan JR, Carrano C, Osman H (2015) Working Memory and Speech Recognition Performance in Noise: Implications for Classroom
Accommodations. Commun Disord Deaf Stud Hearing Aids 3: 136. doi:10.4172/2375-4427.1000136

Page 6 of 6

Commun Disord Deaf Stud Hearing Aids
ISSN:2375-4427 JCDSHA, an open access journal

Volume 3 • Issue 3 • 1000136

http://www.ncbi.nlm.nih.gov/pmc/articles/PMC2819474/
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC2819474/
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC2819474/
http://onlinelibrary.wiley.com/doi/10.1002/9781444317251.ch14/summary
http://onlinelibrary.wiley.com/doi/10.1002/9781444317251.ch14/summary
http://onlinelibrary.wiley.com/doi/10.1002/9781444317251.ch14/summary
http://www.ncbi.nlm.nih.gov/pubmed/24686855
http://www.ncbi.nlm.nih.gov/pubmed/24686855
http://www.ncbi.nlm.nih.gov/pubmed/24686855
http://www.cell.com/trends/cognitive-sciences/abstract/S1364-6613%2800%2901538-2?_returnURL=http%3A%2F%2Flinkinghub.elsevier.com%2Fretrieve%2Fpii%2FS1364661300015382%3Fshowall%3Dtrue
http://www.cell.com/trends/cognitive-sciences/abstract/S1364-6613%2800%2901538-2?_returnURL=http%3A%2F%2Flinkinghub.elsevier.com%2Fretrieve%2Fpii%2FS1364661300015382%3Fshowall%3Dtrue
http://www.sciencedirect.com/science/article/pii/S0021992403000194
http://www.sciencedirect.com/science/article/pii/S0021992403000194
http://ukcatalogue.oup.com/product/9780198528012.do
http://ukcatalogue.oup.com/product/9780198528012.do
http://www.ncbi.nlm.nih.gov/pubmed/22524346
http://www.ncbi.nlm.nih.gov/pubmed/22524346
http://www.ncbi.nlm.nih.gov/pubmed/22524346
http://www.ncbi.nlm.nih.gov/pubmed/20871182
http://www.ncbi.nlm.nih.gov/pubmed/20871182
http://www.ncbi.nlm.nih.gov/pubmed/20871182
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3283898/
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3283898/
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3283898/
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3283898/
https://mitpress.mit.edu/books/auditory-scene-analysis
https://mitpress.mit.edu/books/auditory-scene-analysis
http://www.ingentaconnect.com/content/dav/aaua/2000/00000086/00000001/art00016
http://www.ingentaconnect.com/content/dav/aaua/2000/00000086/00000001/art00016
http://www.ingentaconnect.com/content/dav/aaua/2000/00000086/00000001/art00016
http://www.ncbi.nlm.nih.gov/pubmed/12519029
http://www.ncbi.nlm.nih.gov/pubmed/12519029
http://www.ncbi.nlm.nih.gov/pubmed/12519029
http://www.ncbi.nlm.nih.gov/pubmed/16938772
http://www.ncbi.nlm.nih.gov/pubmed/16938772
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3055291/
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3055291/
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3055291/
http://www.waisman.wisc.edu/bhl/about_publications/2005LitovskyJAcoustSocAm.pdf
http://www.waisman.wisc.edu/bhl/about_publications/2005LitovskyJAcoustSocAm.pdf
http://www.ncbi.nlm.nih.gov/pubmed/17348527
http://www.ncbi.nlm.nih.gov/pubmed/17348527
http://www.ncbi.nlm.nih.gov/pubmed/17348527
http://www.ncbi.nlm.nih.gov/pubmed/17496669
http://www.ncbi.nlm.nih.gov/pubmed/17496669
http://www.ncbi.nlm.nih.gov/pubmed/17496669
http://www.ncbi.nlm.nih.gov/pubmed/7860836
http://www.ncbi.nlm.nih.gov/pubmed/7860836
http://www.ncbi.nlm.nih.gov/pubmed/8132902
http://www.ncbi.nlm.nih.gov/pubmed/8132902
http://www.ncbi.nlm.nih.gov/pubmed/8132902
https://www.phon.ucl.ac.uk/home/shl14/pdffiles/sicilianoWBF.pdf
https://www.phon.ucl.ac.uk/home/shl14/pdffiles/sicilianoWBF.pdf
http://www.york.ac.uk/res/wml/Gathercole,%20Lamont%20&%20Alloway.pdf
http://www.york.ac.uk/res/wml/Gathercole,%20Lamont%20&%20Alloway.pdf
http://www.ncbi.nlm.nih.gov/pubmed/19951144
http://www.ncbi.nlm.nih.gov/pubmed/19951144
http://www.ncbi.nlm.nih.gov/pubmed/19951144
http://www.ncbi.nlm.nih.gov/pubmed/21423864
http://www.ncbi.nlm.nih.gov/pubmed/21423864
http://www.ncbi.nlm.nih.gov/pubmed/21423864
http://www.ncbi.nlm.nih.gov/pubmed/5683763
http://www.ncbi.nlm.nih.gov/pubmed/5683763
http://www.ncbi.nlm.nih.gov/pubmed/19778385
http://www.ncbi.nlm.nih.gov/pubmed/19778385
http://www.ncbi.nlm.nih.gov/pubmed/19778385
http://www.ncbi.nlm.nih.gov/pubmed/20871181
http://www.ncbi.nlm.nih.gov/pubmed/20871181
http://www.ncbi.nlm.nih.gov/pubmed/20871181
http://www.sciencedirect.com/science/article/pii/S0022537180903126
http://www.sciencedirect.com/science/article/pii/S0022537180903126
http://www.ncbi.nlm.nih.gov/pubmed/22941406
http://www.ncbi.nlm.nih.gov/pubmed/22941406
http://www.ncbi.nlm.nih.gov/pubmed/24808818
http://www.ncbi.nlm.nih.gov/pubmed/24808818
http://www.ncbi.nlm.nih.gov/pubmed/24808818
http://www.ncbi.nlm.nih.gov/pubmed/24808818

	Contents
	Working Memory and Speech Recognition Performance in Noise: Implications for Classroom Accommodations
	Abstract
	Keywords:
	Introduction
	Effect of Noise on Classroom-Relevant Auditory Tasks
	Effects of Noise on Auditory Working Memory
	Effect of Noise on Classroom-Relevant Cognitive Tasks
	Spatial Release from Masking in Children
	Methods
	Participants
	Procedure
	Speech recognition in noise
	Auditory working memory

	Results
	Analysis of Errors
	Discussion
	Limitations
	Implications
	Conclusion
	Acknowledgments
	References


